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The purpose of the Commonwealth of the Northern Mariana Islands (CNMI) Public School System (PSS) Accountability Assessment System is to increase the academic achievement of students and is designed to improve teaching and student learning in the CNMI.  The CNMI includes all students in this accountability system, allowing students with disabilities to participate in one of three ways- general assessment, general assessment with accommodations and the Alternate Assessment based on Alternate Achievement Standards (AA-AAS). Board of Education Policy #6440 states that all students will participate in system wide assessments.
The 1997 amendments to the Individuals with Disabilities Education Act (IDEA 97) created the mandate that all children, including children with significant cognitive disabilities, participate in the state testing and accountability systems. The 2004 revisions to IDEA require that a state’s alternate assessment be aligned with the state's challenging academic content standards and that the reporting of alternate assessment results occur with the same frequency and in the same detail as reports on the assessment of non-disabled children.

With the passage of the No Child Left Behind (NCLB) legislation, students with significant cognitive disabilities are required to have access to the general education curriculum, and must be assessed on grade level content standards, with appropriate accommodations.
The CNMI Alternate Assessment Teacher’s Guide is to assist educators in the implementation of the CNMI AA-AAS for students with significant cognitive disabilities. This guide is to be used by teachers as they assess students with significant cognitive disabilities who meet the participation guidelines for the CNMI AA-AAS. It includes the scoring protocol, terminology, sample materials, forms, and resource materials.
HISTORY
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In 2005, the CNMI began conversations with stakeholders regarding the need to report student achievement based on alternate standards.  The planning stages began with the first Pacific Assessment Consortium (PAC 6) meetings in July 2006.  From these planning sessions, the PAC 6 team began to draft the CNMI AA-AAS in August 2007.  

Input Sessions for the development of the CNMI AA-AAS:
· July 2007 – GSEG II: Regional Assessment Institute #1 in Pohnpei developed the Workbook for Documenting the Decision Making Processes of Development, Implementation, and Evaluation of Alternate Assessment based on Alternate Achievement Standards for the CNMI.  
· August-November 2007: Team met to create Alternate Achievement Standards (AAS) Grades K-12.

· September 2007: GSEG II:  On site visit from Guam CEDDERS PAC 6 Coordinator and a representative from WRRC to monitor development of AAS.

· January 2008: Presented a draft of the AAS at the GSEG II: Regional Assessment Institute #2 in Palau and received feedback from Inclusive Large Scale Standards and Assessment (ILSSA).  
· January 2008:  Guam CEDDERS introduced the four step process to Special Education teachers and related service providers.

· March 2008:  ILSSA provided training on AA-AAS at the CNMI state-level professional development for all stakeholder groups.  
· April 2008:  Special education teachers and general education teachers collaborated on the four step process and collected evidence for portfolios to be used for the alternate assessment.  Proctor training was conducted for CNMI SBA’s and Alternate Assessment. 
· May 2008:  Alternate assessment portfolios along with CNMI SBA were submitted to central office for scoring.
· June 2008:  Alternate assessments were scored by a selected team of Special Education facilitators and program managers.
PARTICIPATION GUIDELINES
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A student with significant cognitive disabilities is defined as an individual who displays limited cognitive abilities that may be combined with physical and/or behavioral limitations. The student requires a highly specialized educational program. 

Eligibility for CNMI’s AA-AAS is based on a student’s Individualized Education Program (IEP) that reflects a highly specialized educational program to facilitate the acquisition, application, and transfer of skills. IEP team members are responsible for deciding which students with disabilities participate in the regular assessment, SBA with or without accommodations, or in the Alternate Assessment. 
The CNMI AA-AAS is for the relatively few students, generally no more than one percent of the school population, with significant cognitive disabilities who are unable to participate in the CNMI SBA’s even with accommodations.

To facilitate informed and equitable decision-making, IEP teams should address each of the following statements when considering an alternate assessment.  To be eligible for participation in the CNMI AA-AAS, all of the following criteria must be met. 
1. The student demonstrates significant cognitive disabilities that may be combined with limited adaptive, language, and communications skills. The student may have physical or behavioral limitations and requires a highly specialized educational program with intensive accommodations for access to the general academic curriculum. 
2. The student’s daily instruction is focused on the academic content standards through performance indicators that are at a lower level of complexity and are designed to serve as access or entry points to the grade-level expectations. 
3. The student requires intensive instruction in multiple settings to accomplish the acquisition, application, and transfer of knowledge and skills. 
4. The student’s difficulty with the general academic curriculum demands is due to his or her significant cognitive disabilities, and not to social, cultural, or environmental factors, or to excessive absences unrelated to the disability. 
IEP teams must document why the student will be participating in an alternate assessment.  Teachers may use the Alternate Assessment Guiding Questions found in the appendix. (p.##)
GRADE PLACEMENT
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Students should move from grade to grade each year along with same age peers.  Should a student repeat a grade, which would be considered retention, the student is expected to repeat that specific grade level assessment(s).

If a student moves from school to school or comes from another district and has previously not been placed into a grade then he/she should be placed into a grade with students of the same age (primary level) or by credits earned (secondary level).
A Student should be assessed at the same grade in which the student is listed on the attendance roster.  Once a student has completed all assessment requirements through grade 12, the student will remain in Grade 12 on attendance rosters and focus on transition.
PSS uses statewide assessment data to:

· Measure and report Adequate Yearly Progress (AYP)

· Monitor and increase student participation and performance

· Plan and design appropriate programs for classroom instruction

· Guide decision making regarding curriculum, instruction, and assessment

· Allocate funds and resources 

Assessment Requirements
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The selection process was a collaborative effort between general educators and special educators and ensured vertical alignment across grade levels.  Team members consisting of teachers, principals, program managers, and related service personnel agreed that the selected Benchmarks represent the essence of the grade level curriculum.  The CNMI Standards and Benchmarks charts identify the grade level Standards and Benchmarks for Reading and Math that are expected to be taught to students with significant cognitive disabilities. The asterisks (*) indicate the benchmarks that are expected to be taught. The colored boxes indicate benchmarks to be assessed.  
Ongoing considerations for the PAC 6 Team:

· Identify grade level benchmarks to be assessed for Science and Social Studies.
· Identify 7th, 10th, and 12th Grade Reading benchmarks.
· Identify K-2 grade level benchmarks for instructional purposes.

· Refine/Revise current Reading and Math benchmarks. 
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	GRADE
	STANDARD I
	 
	STANDARD II
	 
	STANDARD III
	 
	STANDARD IV
	 
	STANDARD V

	
	BENCHMARKS

	
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	 
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	3RD
	 
	*
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	4TH
	 
	 
	 
	*
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	5TH
	 
	*
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	6TH
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*
	 
	 
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	7TH
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	8TH
	*
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	9TH
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	10TH
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	11TH
	 
	*
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	*
	 
	 
	*
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	12TH
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


CNMI Standards and Benchmarks – Math
	GRADE
	STANDARD I
	 
	STANDARD II
	 
	STANDARD III
	 
	STANDARD IV
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What are teachers required to turn in for the assessment?

1. Student Answer Sheet: MUST BE REVISED 

· Must be bubbled in completely. 

· The student name, date of birth, grade, school, teacher/proctor name, gender, and PEDMS ID number, must be the same as the information in the Pacific Education Data Management System (PEDMS)  

2. Portfolio 
· Portfolio Validation Form 

· Four Step Process Form
· A Description of Evidence for Alternate Assessment Form for each evidence in the content area being assessed.  Every piece of evidence must have a Description of Evidence Form attached to the evidence and submitted.   The form must be completely filled in. 
· 3 total pieces of performance and context supporting evidence. Include either a photo or a piece of student work for each data point that depicts the student’s performance in a varied context. Portfolio entries must include student work samples or products which the student has produced, either with or without assistance.  Portfolios might also include clearly captioned scored photographs, video clips, charts, graph, written summary, etc.  All pieces of evidence must be graded by the teacher before submission. 

· All pages of the portfolio must be clearly marked with the student’s name and the date of the evidence collection.

· All portfolios must be submitted in an individualized envelope provided by the Central Office.  The outside of the envelope should have student’s identifying information (name, grade, and school).

When are teachers required to turn in AA-AAS portfolios?

Evidence collection deadlines: 

· Evidence collection will be gathered throughout the school year. 
· Portfolios will be due coinciding with the SBA submission date.  Typically, SBA’s are due in May, however, the exact date will be announced. 

Scoring Rubric
	Dimensions
	1
	2
	3
	4

	Performance
	Performance on the grade specific content benchmark


	Independent performance demonstrates limited or no degree of accuracy on the grade specific content benchmark.
	Independent performance demonstrates some degree of accuracy on the grade specific content benchmark.
	Independent performance demonstrates an adequate degree of accuracy on the grade specific content benchmark.
	Independent performance demonstrates an advanced degree of accuracy on the grade specific content benchmark.

	Complexity
	Materials and Activities

	Performance demonstrates use of lower grade level materials and activities. (more than 2 grade levels)
	Performance demonstrates use of lower grade level materials and activities. (1 or 2 grade levels)
	Performance demonstrates use of age appropriate grade level materials and activities.
	Performance demonstrates use of advance or above grade level materials or activities. 

	Level of Assistance
	Level of assistance provided to student (verbal cues, visual cues, physical prompts)
	Performance demonstrates competency with verbal cues, visual cues, and physical prompts as assistance.
	Performance demonstrates competency with verbal and visual cues as assistance.
	Performance demonstrates competency with minimal (1-2 verbal cues) assistance.
	Performance demonstrates independence with no assistance.


Rubric Definitions
The following section lists definitions of the key terms and phrases within the scoring rubric.  Assessment portfolios will be compared to the language of the rubric and assigned a valid and reliable score based upon documentation of the student’s performance.
Age appropriate: The words, phrases and materials required for understanding the concepts and demonstrating knowledge of the content (e.g., reading, math, science, etc.) identified for instruction and assessment at the grade level which is chronologically appropriate for the assessed student (e.g., a 15 year-old student uses content vocabulary  appropriate for all 10th grade students)
Complexity: difficulty of the assessed student’s performance (i.e., how closely linked is their performance to their grade specific typical peers in terms of the materials they use to demonstrate their skill, and how deep is their understanding of grade specific content benchmark(s).

Grade specific content benchmarks: the content (e.g., reading, math, science) benchmarks identified for assessment at the grade level which is chronologically appropriate for the assessed student 
Performance: evidence that demonstrates the extent to which the student has performed targeted skill.

Physical Prompts: A tactile form of assistance such as a touch, nudge, tap, and/or hand over hand assist to encourage student response. Typical cues/prompts listed on the IEP are nt considered with regard to the AA-AAS. 

Level of assistance: Level of assistance provided to a student (verbal cues, visual cues, physical prompts)

Verbal cues: An oral prompt to encourage student response.  Typical cues/prompts listed on the IEP are nt considered with regard to the AA-AAS. 

Visual Cues: A visual representation presented through the use of visual aids, graphic organizers, charts, diagrams, pictures, and gestures to encourage student response.  Typical cues/prompts listed on the IEP are nt considered with regard to the AA-AAS. 

Scoring

The AA-AAS will be submitted to the scoring team.  The scorers will review the piece of evidence based on the scoring rubric.  

· Needs to be scored by three independent scorers.  
· The scorers will use the CNMI Alternate Assessment Score Sheet to tabulate the scores

· Each dimension will be scored and a total calculated. 

· Once all the scores have been tabulated by a scorer, the totals from each independent scorer will be added together and an average score will be assigned.  Use the CNMI Portfolio Tally Form.    

· The proficiency levels (beginning, developing, proficient and advanced) will be determined based on the cut scores.    

· The average score will determine the proficiency level for the individual student.

Cut Scores
The following cut scores will be used to determine the proficiency level of each student taking the CNMI Alternate Assessment Portfolio:

Beginning

1 – 9 points

      Performance well below grade-level expectations


Developing

10 – 18 points



     Performance somewhat below grade-level expectations


Proficient

19 – 27 points

   
     Performance expected at the grade-level


Advanced

28 – 36 points


     Performance above grade-level expectations

Performance Level Descriptors (PLD)

Performance Level Descriptors are used in a standard setting to apply performance levels.  The PLD’s connect student scores to student performance and expectations.  PLD’s need to put into words how good is good enough for achievement of students with significant cognitive disabilities in the grade-level content.  PLD must keep focus on providing all students with a reasonable opportunity to achieve proficiency. The CNMI performance levels are beginning, developing, proficient, and advanced.  The CNMI PLDs are currently being revised and refined and will be located in the Alternate Achievement Resource Guide.
The Four Step Process
What is the Four Step Process?

It is a collaborative four-step planning process between general education and special education teachers using the knowledge and skills of each teacher to provide access to the general curriculum for students with disabilities.  The general education teacher’s knowledge provides information about the general education standards, units of instruction, lessons, materials, and learning activities.  The special education teacher’s knowledge lies in tools and strategies to support students with varied learning abilities.  

How do you complete the Four Step Process?

1. Identify the standard(s) the instructional unit will address.

Grade Specific Content Standards are the starting point for teachers as they begin to plan instruction with student achievement of the Grade Level Expectations in mind. 
· What is the CNMI content standard?  The grade specific content standard will be the broad statement defining what students should know and are able to do.
· What is the benchmark?  There may be several Grade Level Expectations, stating what students at a specific grade level should know and be able to do.  Refer to the CNMI Standards and Benchmarks charts on pages____ to identify the pre-determined benchmarks. 
· What is the performance indicator all about?  Both the broad standard and the Grade Level Benchmarks can be defined in terms of the essence of the benchmarks, in other words, what the standard means in the most basic terms.  
The key to this step lies in breaking down the Grade Level Benchmarks into parts to be able to understand what it means in the general education context. 

2. Define the outcome(s) of instruction from the instructional unit.

It is important to articulate what it is that all students are expected to know and be able to do at the end of instruction which will move the student toward the stated grade level standard.  In that way, students with severe cognitive disabilities are not automatically excluded due to low expectations of their achievement.
· What are the desired outcomes for all students in general education?  Clear outcomes for all students will be identified.   
· What will the classroom based assessment look like?  From the outcomes identified for all students, clear prioritized outcomes can be identified for specific students with disabilities.  These prioritized outcomes should match as closely as possible the outcomes for all students.  If these outcomes are closely linked to the outcomes for all students, the assessment targets will fall naturally into the instructional process.
· What supports would be necessary for the target student to access the instruction? While the outcomes are being identified for a particular student, it is essential to identify the supports (accommodations, adaptations, and/or assistive technology) that will facilitate the student’s performance toward meeting those outcomes, beginning with the supports that have been identified through the student’s IEP.  
· After prioritizing outcomes and identifying corresponding targets identified for assessment purposes, it is essential to identify potential barriers and missed opportunities that may be created by the interaction between the instructional environment (methods and materials) and student characteristics (strengths, interests, and weaknesses). 
3. Identify the instructional activities to be used in the unit.

This is how and where teachers make the direct connections to Grade Level Expectations for all students.  The instructional activities are the conduits of achievement of the Grade Level Expectations; therefore, it is important to actively involve all students, including students with severe cognitive disabilities, in such a way that facilitates learning of the standard.  

Instructional activities that are designed from the beginning to meet the greatest numbers of needs will facilitate learning for all students.  

· What are the instructional activities planned for all students?  All the activities that are used to teach, learn, practice, and apply the skills indicative of the grade level standards need to be delineated.  These activities might include research, individual/small/large group work, hands-on experiential learning, as well as lecture, reading and writing, and quizzes and tests.  
· How can student actively participate in the instructional activities?  Plans for active and meaningful participation by students with severe cognitive disabilities within each activity must be made.  It is important to remember that if an activity is important for typical students, it must also be important for students with disabilities and should not be dismissed as not meaningful.  
· What supports (already identified or additional) would help the student access the instruction?  Identify additional supports that will be needed to help a student access the specific learning activity.  
4. Target specific objectives from the IEP to address during the unit.

For students with severe cognitive disabilities, there may be opportunities during content area instructional activities to work on other IEP goals/objectives identified for them individually (e.g., self determination, communication, motor, social/behavioral), or to work on standards based IEP goals in cross curricular activities (e.g., reading in social studies, math in science).
The focus of learning for all students within any instructional activity should first be content.  It is important to maintain this focus for students with severe cognitive disabilities, as well.  All students should be instructed and expected to learn content to the highest degree possible.  As IEP teams continue to transition to more and more standards based IEPs (i.e., beginning with the standard in mind, then developing goals and objectives to facilitate individual students in achieving those standards), this step may begin to look different.  
· Which of the instructional activities provide opportunity to work on objectives?  When standards based IEPs have been written with the grade specific appropriate standards and content area curricula in mind, it is easy to embed instruction on these goals and objectives during typical instructional activities.  The standards based IEP objectives will include those having to do with the content area itself. 
· What IEP objectives regarding the general curriculum can be addressed within the instructional activities?  These instructional activities often provide numerous opportunities to learn and practice other IEP goals and objectives which address educational needs specific to individual students.
· What other IEP objectives can be addressed within the instructional activities?  Identify any additional IEP objectives that can be addressed within the instructional activities.
Appendix

CNMI ALTERNATE ASSESSMENT SCORE SHEET
SCORER: _____________________________________________________________________
NAME OF STUDENT:_______________________________________
GRADE:__________
SCHOOL:_____________________________________________________________________
Evidence #1:


Performance Score: 
__________


Complexity Score:  
__________


Support Score:

__________




Total Score for Evidence #1:
_________

Evidence #2:


Performance Score: 
__________


Complexity Score:  
__________


Support Score:

__________




Total Score for Evidence #2:
_________

Evidence #3:


Performance Score: 
__________


Complexity Score:  
__________


Support Score:

__________




Total Score for Evidence #3:
_________

TOTAL FOR ALL THREE (3) EVIDENCES:




     *











______________







*Maximum total score is 36.


*Place this total on the CNMI Alternate Assessment Portfolio Tally Form 

* Total score for each evidence should not exceed 12 points.

Fix form later
CNMI ALTERNATE ASSESSMENT 

PORTFOLIO TALLY FORM – ALL SCORERS

NAME OF STUDENT: _______________________________________ GRADE: _________

SCHOOL: ____________________________________________________________________

STEP 1:  Write down the total scores from each scorers below.
Total from Scorer #1:

(a)___________

Total from Scorer #2:

(b)___________

Total from Scorer #3:

(c)___________

STEP 2:  Find the total scores of the three scorers by finding the sum of the three scores and write below. (a + b + c)

Total from all Scorers:
_________ 




STEP 3: Find the average of the score by dividing the total from all scorers by 3 and write below
Average Score:

_________

Proficiency Level is based on the following cut scores:


Beginning

1 – 9 points


Developing

10 – 18 points



Proficient

19 – 27 points



Advanced

28 – 36 points



Proficiency Level of Student: ____________________________

CNMI ALTERNATE ASSESSMENT 

PORTFOLIO TALLY FORM – ALL SCORERS

	
	Total from Scorer #1
	
	Total from Scorer #2
	
	Total from Scorer #3
	
	Total of ALL Scorers
	Divide TOTAL by three (3)
	
	

	
	
	+
	
	+
	
	=
	
	/
	
	

	
	No-more than 36 possible points
	
	No-more than 36 possible points
	
	No-more than 36 possible points
	
	No-more than 108 possible points
	Dividing by 3 averages the three scorers’ points
	Use total to determine proficiency level.
	


	Proficiency Level is based on the following cut scores



	Beginning
	
	1 – 9 points
	
	

	Developing
	
	10 – 18 points

	
	

	Proficient
	
	19 – 27 points
	
	

	Advanced
	
	28 – 36 points
	
	

	
	
	
	Proficiency Level of Student:
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