Building Local Capacity for an Inclusive Assessment System

Extending the Standards
1. Go through each standard until a deep understanding of what the standard means, is about, and entails is understood by the group.

· A complex and deep discussion needs to take place around the standard before any other steps can be effectively completed.  Skipping or truncating this step will result in less than satisfactory work in subsequent steps.
2. Develop a statement of the essence/intent/big picture/critical function of the standard.  
· This statement will come from the discussion in Step 1.  It will generally consist of much fewer words but will maintain the same construct and all the important content and skills (to ALL students, not “watered down” for those students with cognitive disabilities) of the standard.  Right now, you are still talking about what the standard means for all students – just trying to reduce it to more readily understood and descriptive language.

3.   For each standard, identify each grade level benchmark and its grade level indicators/grade level benchmarks/etc.

· Most standards will be broken out into one or more benchmarks at each grade level.
4.   Look at the grade level indicators/grade level benchmarks and determine if there are any that can be grouped together that represent larger concepts that are important for all students to develop skills around.  
· This step begins to reduce complexity by reducing the number and details of constructs.  In this way, the broader constructs are maintained while more discreet constructs which really function as part of a larger whole are given a context.  For example, there might be benchmarks on using beginning sounds, word families, and prefixes and suffixes.  These could all be grouped under the heading of “using strategies to decode.”
By doing this, you are making sure that none of the important concepts embedded in the benchmark at that particular grade level will be missed for students with cognitive disabilities.

· Another way to do this is to have a one-one-correspondence between each grade level indicator and each construct.  While accomplishing the same goal (making sure that none of the important concepts embedded in the benchmark at that particular grade level will be missed for students with cognitive disabilities), this approach does not seem to always be warranted.   Grouping the constructs facilitates the same purpose while keeping the process more manageable.

 5.  Have a discussion similar in depth to the discussion in Step 1 and talk about each one of those concepts (i.e. benchmarks, indicators).  It may be helpful to develop another “essence statement” for each of those concepts.

· Note that from Step 1 through Step 5, the discussion has focused on what the standards and benchmarks mean for all students.  Up to this point, students with cognitive disabilities as a subgroup of learners have not even been talked about.  Adhering to the idea that all pieces of the standard/benchmark are important for all learners ensures that all of the pieces of the instruction (and alternate assessment) will be linked or aligned with the grade level standards and benchmarks.  If students with cognitive disabilities are singled out before this, it is easy to start straying from the concepts and content reflected in the general education curriculum.
Steps 1-5 are really about unpacking the standards.

6.   Think about how the each of the Extensions of the Grade Level Indicators might be evidenced by learners who represent students with significant cognitive disabilities.

· Develop student vignettes and provide examples of how those particular students learn/achieve/perform on the standards/grade level benchmarks.
or

· Describe how students in general tell us what they know (oral, writing, direct selection (eye gaze, point, use of technology)

The caution is to make sure that how students tell us what they know doesn’t change the construct of the grade level benchmark.
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