Inclusive Assessment System Components 
ACCOMMODATIONS FOR MATH
Portions taken from a presentation by Martha Thurlow, National Center for Educational Outcomes (NCEO) at the PAC6 Assessment Institute, January 2007, Tumon, Guam, and  Thompson, S., Morse, A., Sharpe, M and Hall, S. Accommodations Manual: How to Select, Administer, and Evaluate Use of Accommodations for Instruction and Assessment of Students with Disabilities, CCSSO, August 2005.
What are Accommodations?
Accommodations are practices and procedures in the areas of presentation, response, setting, and timing/scheduling that provide equitable access during instruction and assessments for students with disabilities.

Accommodations are intended to reduce or even eliminate the effects of a student’s disability; they do not reduce learning expectations. The accommodations provided to a student must be the same for classroom instruction, classroom assessments, and district and state assessments. It is critical to note that although some accommodations may be appropriate for instructional use, they may not be appropriate for use on a standardized assessment. There may be consequences (e.g., lowering or not counting a student’s test score) for the use of some accommodations during state assessments. It is very important for educators to become familiar with state policies regarding accommodations during assessments.

Typically, accommodation use does not begin and end in school. Students who use accommodations will generally also need them at home, in the community, and as they get older, in postsecondary education and at work. Accommodations for instruction and assessment are integrally intertwined.

Select Accommodations for Instruction and Assessment for Individual Students

To assure students with disabilities are engaged in standards-based instruction and assessments, every IEP team member must be knowledgeable about the state and district academic standards and assessments.  Effective decision-making about the provision or appropriate accommodations begins with making good instructional decisions.  In turn, making appropriate instructional decisions is facilitated by gathering and reviewing good information about the student’s disability and present level of performance in relation to local and state academic standards.  In essence, the process of making decisions about accommodations is one in which members of the IEP team attempt to “level the playing field” so that students with disabilities can participate in the general education curriculum.  IEP team meetings that simply engage people in checking boxes on a state or local “compliance” document are neither conducive to sound decision-making practices, nor do they advance equal opportunities for students to participate in the general education curriculum.
Description of Accommodation Categories
Accommodations are commonly categorized in four ways: presentation, response, setting, and timing and scheduling:
1. Presentation Accommodations - Allow students to access information in ways that do not require them to visually read standard print. These alternate modes of access are auditory, multi-sensory, tactile, and visual.
2. Response Accommodations - Allow students to complete activities, assignments, and assessments in different ways or to solve or organize problems using some type of assistive device or organizer.
3. Setting Accommodations - Change the location in which a test or assignment is given or the conditions of the assessment setting.
4. Timing and Scheduling Accommodations - Increase the allowable length of time to complete an assessment or assignment and perhaps change the way the time is organized.
Accommodations During Instruction

The student must be provided the selected accommodations during instructional periods that necessitate their use.  An accommodation may not be used solely during assessments.

Administering Assessments and Accommodations

State and local laws and policies specify practices to assure test security and the standardized and ethical administration of assessments.  Test administrators, proctors, and all staff involved in test administration must adhere to these policies. 
The Code of Professional Responsibilities in Educational Measurement (NCME, 1995) states that test administrators and others involved in assessments must:

· take appropriate security precautions before, during, and after the administration of the assessment;
· understand the procedures needed to administer the assessment prior to administration;
· administer standardized assessments according to prescribed procedures and conditions and notify appropriate persons if any nonstandard or delimiting conditions occur;
· avoid any conditions in the conduct of the assessment that might invalidate the results;
· provide for and document all reasonable and allowable accommodations for the administration of the assessment to persons with disabilities or special needs; and 

· avoid actions or conditions that would permit or encourage individuals or groups to receive scores that misrepresent their actual levels of attainment. 
Failure to adhere to these practices may constitute a test irregularity or a breach of test security and must be reported and investigated according to state and local testing policies.

Making Decisions about Accommodations for Math

Some guiding principles when making decisions about assessment accommodations during IEP team meetings

· Do not start from a list of accommodations and check off those that seem to be good. Instead start from the content and from knowledge of the individual student. 

· Know the math standards and how they are assessed (this should be reflected in the accommodation guidelines!)

· Know the student’s learning strengths and areas of need in math. 

· Ask how the student’s learning needs affect the achievement of grade-level content and achievement standards. 

· Ask what specialized instruction (e.g., learning strategies, organizational skills, reading skills) the student needs to achieve grade-level content and achievement standards.

· Check to see whether accommodations used during instruction have been effective for the student (have data been collected?).

· Check with the student on his or her perceptions about how well the accommodation worked and whether he or she will use the accommodation during an assessment.

· Check with others (parents, teachers, specialists) about how well the accommodation worked.

· For any accommodations already listed on the students IEP, ask whether those accommodations should continue to be listed or should be discontinued, following the series of questions and checks above.
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