Inclusive Assessment System Components 
ACCOMMODATIONS FOR READING
Taken from a presentation by Martha Thurlow, National Center for Educational Outcomes (NCEO) at the PAC6 Assessment Institute, January 2007, Tumon, Guam.

Accommodations are practices and procedures in the areas of presentation, response, setting, and timing/scheduling that provide equitable access during instruction and assessments for students with disabilities.  

Accommodations are intended to reduce or even eliminate the effects of a student’s disability; they do not reduce learning expectations. The accommodations provided to a student must be the same for classroom instruction, classroom assessments, and district and state assessments. It is critical to note that although some accommodations may be appropriate for instructional use, they may not be appropriate for use on a standardized assessment. There may be consequences (e.g., lowering or not counting a student’s test score) for the use of some accommodations during state assessments. It is very important for educators to become familiar with state policies regarding accommodations during assessments.

Typically, accommodation use does not begin and end in school.  Students who use accommodations will generally also need them at home, in the community, and as they get older, in postsecondary education and at work. Accommodations for instruction and assessment are integrally intertwined.

Read Aloud Accommodation for Language and Literacy Tests
A qualified person may be provided to read orally to students who are unable to decode text visually. Readers should use even inflection so that the student does not receive any cues by the way the information is read. It is important for readers to read test items/questions and text word for word exactly as written. Readers may not clarify, elaborate, or provide assistance to students.
Readers need to be familiar with the terminology and symbols specific to the content. This is especially important for high school mathematics and science. Graphic materials may be described but should also be made available in print or tactile formats.  Readers must be provided to students on an individual basis—not to a group of students. A student should have the option of asking a reader to slow down or repeat text. This cannot occur when a person is reading to an entire group of students.

Read Aloud Accommodation for Language and Literacy Test in Massachusetts

“It works in part because we have made certain assumptions about the accommodations in question. That they will be used sparingly; they are already in place for routine classroom instruction and will remain in place after the test is finished; that they are absolutely required for the student to access the test. These are students for whom alternate assessment is an awkward fit, and that we’d prefer remain in the general assessment pool. After all, alternate assessments were not designed for students with learning disabilities,”
States have an Obligation to ensure the read-aloud accommodation will be:

· Used only by small number of students who need it

· Used as a last resort, when no other access to the test exists

· Used only when already used for routine instruction

· Used when necessary to allow participation in grade-level tests, rather than alternate assessments

How will this be done?
· Training, materials, and support for IEP teams

· Monitoring

States Are Obliged to Explain Their Policy to the Public
· Why this accommodation is allowed under certain conditions.
· Who should be considered for this accommodation

· Define the “threshold” for consideration

· “Severely limited or prevented” does not mean simply reading below grade level

· Struggling readers need extended time, not read-aloud 

· What the results mean

· A score on a Language and Literature test

· Not saying their kids can read

Things to Consider Once the Accommodation is Allowed

· Should results be footnoted or explained?

· Should tests measure decoding separately?

· If states allow the read-aloud, which leads to more students included in state testing,

· Is that desirable?

· Is the alternative more harmful?
· Does it help only the students who need it?

· Time and additional research will tell
Making Decisions about Accommodations for Reading
Some guiding principles when making decisions about assessment accommodations during IEP team meetings

· Do not start from a list of accommodations and check off those that seem to be good. Instead start from the content and from knowledge of the individual student. 

· Know the reading standards and how they are assessed (this should be reflected in the accommodation guidelines!)

· Know the student’s learning strengths and areas of need in reading. 

· Ask how the student’s learning needs affect the achievement of grade-level content and achievement standards. 

· Ask what specialized instruction (e.g., learning strategies, organizational skills, reading skills) the student needs to achieve grade-level content and achievement standards.

· Check to see whether accommodations used during instruction have been effective for the student (have data been collected?).

· Check with the student on his or her perceptions about how well the accommodation worked and whether he or she will use the accommodation during an assessment.

· Check with others (parents, teachers, specialists) about how well the accommodation worked.

· For any accommodations already listed on the students IEP, ask whether those accommodations should continue to be listed or should be discontinued, following the series of questions and checks above.
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