Inclusive Assessment System Components 
TECHNICAL QUALITY
Taken from the NHEAI-NAAC AA-AAS Technical Documentation Workbook, October 2006.
The NHEAI-NAAC approach to technical documentation is based on the approach to validity articulated in Knowing What Students Know (NRC, 2001) and on the specific standards put forth in the Standards for Educational and Psychological Testing (AERA, et.al., 1999). 

Critical Element   4.1  
For each assessment, including alternate assessment(s), has the State documented the issue of validity (in addition to the alignment of the assessment with the content standards), as described in the Standards for Educational and Psychological Testing (AERA/APA/NCME, 1999), with respect to all of the following categories:
(a) Has the State specified the purposes of the assessments, delineating the types of uses and decisions most appropriate to each? and 
(b) Has the State ascertained that the assessments, including alternate assessments, are measuring the knowledge and skills described in its academic content standards and not knowledge, skills, or other characteristics that are not specified in the academic content standards or grade level expectations? And
(c) Has the State ascertained that its assessment items are tapping the intended cognitive processes and that the items and tasks are at the appropriate grade level? and
(d) Has the State ascertained that the scoring and reporting structures are consistent with the sub-domain structures of its academic content standards (i.e., are item interrelationships consistent with the framework from which the test arises)? and 
(e) Has the State ascertained that test and item scores are related to outside variables as intended (e.g., scores are correlated strongly with relevant measures of academic achievement and are weakly correlated, if at all, with irrelevant characteristics, such as demographics)? And
(f) Has the State ascertained that the decisions based on the results of its assessments are consistent with the purposes for which the assessments were designed? And
(g) Has the State ascertained whether the assessment produces intended and unintended consequences?

Critical Element 4.2 

For each assessment, including alternate assessment(s) has the State considered the issue of reliability, as described in the Standards for Educational and Psychological Testing (AERA/APA/NCME, 1999), with respect to all of the following categories:
(a) Has the State determined the reliability of the scores it reports, based on data for its own student population and each reported subpopulation? and 
(b)  Has the State quantified and reported within the technical documentation for its assessments   the conditional standard error of measurement and student classification that are consistent at each cut score specified in its academic achievement standards? and 
(c) Has the State reported evidence of generalizability for all relevant sources, such as variability of groups, internal consistency of item responses, variability among schools, consistency from form to form of the test, and inter- rater consistency in scoring?

Critical Element 4.3 

Has the State ensured that its assessment system is fair and accessible to all students, including students with disabilities and students with limited English proficiency, with respect to each of the following issues:
(a) Has the State ensured that the assessments provide an appropriate variety of accommodations for students with disabilities? and 
(b) Has the State ensured that the assessments provide an appropriate variety of linguistic accommodations for students with limited English proficiency? and
(c) Has the State taken steps to ensure fairness in the development of the assessments? And
(d) Does the use of accommodations and/or alternate assessments yield meaningful scores?

Critical Element 4.4   
When different test forms or formats are used, the State must ensure that the meaning and interpretation of results are consistent.
(a) Has the State taken steps to ensure consistency of test forms over time?
(b) If the State administers both an online and paper and pencil test, has the State documented the comparability of the electronic and paper forms of the test?   
Critical Element 4.5 

Has the State established clear criteria for the administration, scoring, analysis, and reporting components of its assessment system, including alternate assessment(s) and does the State have a system for monitoring and improving the on-going quality of its assessment system?

Critical Element 4.6   
Has the State evaluated its use of accommodations?
(a) How has the State ensured that appropriate accommodations are available to students with disabilities and that these accommodations are used in a manner that is consistent with instructional approaches for each student, as determined by a student’s IEP or 504 plan? 
(b) How has the State determined that scores for students with disabilities that are based on accommodated administration conditions will allow for valid inferences about these students’ knowledge and skills and can be combined meaningfully with scores from non-accommodated administration conditions?
(c) How has the State ensured that appropriate accommodations are available to limited English proficient students and that these accommodations are used as necessary to yield accurate and reliable information about what limited English proficient students know and can do? 
(d) How has the State determined that scores for limited English proficiency students that are based on accommodated administration circumstances will allow for valid inferences about these students’ knowledge and skills and can be combined meaningfully with scores from non-accommodated administration circumstances?
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