Improving Access to General Curriculum and General Education Classrooms - Self Assessment


Purpose:  The following tool is to be used to self assess current practices around access to the general curriculum and general education classrooms.  Upon rating each component it then should be used to create an action plan to move up the continuum.  The self assessment has been developed as an Innovations Configurations Map to provide a view of key components on a continuum from non- or incorrect practice (level 1) to ideal practice (level 2).  This should not be used as a teacher evaluation tool.

Directions:  The individual teacher should complete the self assessment tool by:

1. Rate each component based on current practice for the majority of caseload students by marking the respective cell on the table.  
2. Provide an example (descriptive or documentation) of evidence for the selected cell for each component.  For example, the teacher selects level 3 in the component # 1 and then states that IEP’s provide the evidence.  This evidence will only be used to evaluate progress upon completion of action plan.  

3. Meet with team members, colleague, consultant, etc. to review the self assessment and identify barriers that make it difficult to move to the next level of the continuum.  The goal is to move up the continuum, however, when possible to move up more than one level that should be done.
4. Prioritize the components according to importance then determine the ones to address.

5. Complete the Action Plan as a team determining the objectives, the general plan, specific tasks, timeline, persons responsible, progress notes, etc.  

6. Upon completion of the activities/tasks determined in the action plan evaluate progress using the self assessment and progress notes.

Continue using the self assessment to improve programming.

	Component #
	Priority #
	(4
	(3
	(2
	(1

	1
	
	Skills and IEP goals/objectives are in the context of curriculum-based instruction and aimed at progressing in the grade level general curriculum.  
( reading

( math

( science
	Skills and IEP goals/objectives are in the context of curriculum-based instruction but only address discreet skills.  

( reading

( math

( science
	Skills and IEP goals/objectives are in the context of content area instruction and do not address the grade level general curriculum.  
( reading

( math

( science
	No evidence of curriculum-based instruction or content based instruction.

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., sample IEP objective, location of IEP document, IEP data sheet, etc.):

Barriers to moving up to next level (e.g., team input/agreement, beliefs, etc.):  

	2
	
	Skills and IEP goals/objectives are designed to meet the other educational needs as a result of the student’s disability when needed.  These “functional” needs are taught in the context of daily routine and the general curriculum and are not taught in an “alternate curriculum.”

( reading

( math

( science
	Skills and IEP goals/objectives are designed to meet the other educational needs as a result of the student’s disability when needed.  These “functional” needs are taught in an “alternate curriculum” along side of general curriculum instruction.

( reading

( math

( science
	Only Skills and IEP goals/objectives designed to meet the other educational needs as a result of the student’s disability exist.  These “functional” needs are taught in an “alternate curriculum.”

( reading

( math

( science
	Skills and IEP goals/objectives designed to meet the other educational needs as a result of the student’s disability are not addressed even when need is apparent.

( reading

( math

( science


	
	
	Provide an example evidencing your selection (e.g., sample IEP objective, location of IEP document, IEP data sheet, etc.):

Barriers to moving up to next level (e.g., team input/agreement, beliefs, school/district policy, etc.):  

	3
	
	Performance expectations are based on student’s individual abilities and clearly link to the grade level content standards.  

( reading

( math

( science
	Performance expectations are based on student’s abilities and are loosely linked to the grade level content standards.

( reading

( math

( science
	Performance expectations are based on student’s abilities and are linked to content standards, but not grade level.

( reading

( math

( science
	Performance expectations do not reflect the abilities of the individual student.

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., location of IEP document, IEP data sheet, lesson plans, alternate assessment materials, etc.):

Barriers to moving up to next level (e.g., team input/agreement, beliefs, school/district policy, etc.):  

	4
	
	Instructional activities and materials are the same as typically used by same age peers in the school to address the standards

( reading

( math

( science
	Instructional activities and  materials are age/grade appropriate but are different from those used in the local classroom/school (e.g., different book) to address the standards

( reading

( math

( science
	Instructional activities and materials work toward the same standard but are not age/grade appropriate and are not those used by same age peers in school

( reading

( math

( science
	Instructional activities and materials are different from those used by same age peers in the school and do not help the student access the general curriculum or make progress towards expected outcomes. 

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., lesson plans, sample student work, etc.):

Barriers to moving up to next level (e.g., access to grade level materials and lesson plans, etc.):  

	5
	
	The general curriculum instructional activities and materials are made accessible to the student by providing supports, modifications, and adaptations based on the needs of the student.

( reading

( math

( science
	Supports, modifications, and adaptations are based on needs within the general curriculum, but the instructional activities and materials are “once removed” from those of peers.

( reading

( math

( science
	Supports, modifications, and adaptations are based on student needs but not related to the general curriculum.

( reading

( math

( science
	Supports, modifications, and adaptations are not provided or are not appropriate for student needs.

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., sample materials, student work, etc.):

Barriers to moving up to next level (e.g., access to assistive technology, professional development, etc.):  

	6
	
	Supports, adaptations, modifications provide the student a means to interact with all of the instructional materials (e.g., turn pages, look at pictures, manipulate materials, etc.) 

( reading

( math

( science
	Supports, adaptations, modifications provide the student a means to interact with most of the instructional materials.

( reading

( math

( science
	Supports, adaptations, modifications provide the student a means to interact with only some of the instructional materials.

( reading

( math

( science
	Supports, adaptations, modifications do not provide the student a means to interact with instructional materials or rarely do so.

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., etc.):

Barriers to moving up to next level (e.g., etc.):  

	7
	
	Techniques and materials are used to engage the student in the instructional activity and with the same materials that all students use.
( reading

( math

( science
	Techniques and materials are used to engage the student in the instructional activity with materials that are different but age appropriate.

( reading

( math

( science
	Techniques and materials are used to engage the student in the instructional activity with materials that are different and that are not age appropriate.

( reading

( math

( science
	Techniques and materials are not used to engage the student in the instructional activity.

( reading

( math

( science

	
	
	Provide an example evidencing your selection (e.g., etc.):

Barriers to moving up to next level (e.g., team input/agreement, beliefs, etc.):  

	8
	
	Student is a member of age appropriate general education classrooms most of the school day, including academic content area classes.


	Student is a member of age appropriate general education classrooms some of the day, including content area classes.
	Student is a member of age appropriate general education classrooms some of the day but none which are academic content area classes.
	Student is not a member of an age appropriate general education classroom.

	
	
	Provide an example evidencing your selection (e.g., student schedule, observation notes, etc.):

Barriers to moving up to next level (e.g., school scheduling, adequate adult assistance, professional development, etc.):  

	9
	
	The student is a full member of the chronological grade level class demonstrated by:  general education teacher provides the student instruction, student is not pulled from the class for academic instruction, teacher and classmates talk to the student with age appropriate vocabulary and inflection, etc.
	The student is present in the chronological grade level class but not a full member, demonstrated by:  pulled for academic instruction, routinely works on different instruction, separated from classmates by an adult’s presence, etc.
	The student attends the classroom for some instructional activities but not in the classroom daily.
	The student “visits” the classroom for special activities or not at all.

	
	
	Provide an example evidencing your selection (e.g., general education teacher observation, peer observation, etc.):

Barriers to moving up to next level (e.g., school scheduling, adequate adult assistance, professional development, etc.):  

	10
	
	The student has a means to communicate at all times including grade level curriculum information, socially, and needs.
	The student has a means to communicate at all times including socially, needs, and content area information but not grade level curriculum.
	The student has a means to communicate most of the time but not always and is for basic wants and needs.
	The student does not have a means to communicate.

	
	
	Provide an example evidencing your selection (e.g., brief description of the system and the included vocabulary, observation notes, etc.):

Barriers to moving up to next level (e.g., training, funds, etc.):  

	12
	
	The special education teacher and the general education teacher collaborate to design or adjust lesson plans to meet the needs of a diverse population including the student with severe disabilities.
	The special education teacher and the general education teacher collaborate to made adaptations for the student with severe disabilities.
	The special education teacher makes adaptations for the student with severe disabilities without input from the general education teacher.
	The lesson plans are not adapted for the student with severe disabilities.

	
	
	Provide an example evidencing your selection (e.g., general education teacher observation, adapted lesson plans, etc.):

Barriers to moving up to next level (e.g., time for planning, professional development, etc.):  


Action Plan
	Self assessment area:  
	Define the problem or barriers:



	Generate possible solutions and ideas:


	Objectives (e.g., adapt grade level materials; add content to communication system, etc.):



	General plan for implementing change:



	Tasks to complete (e.g., gather appropriate people, schedule meetings, etc.)
	Timeline
	Person(s) responsible
	Progress notes
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